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Webinar Objectives

� Ruling out medical conditions first and foremost
� Pinpointing behaviors of interest to change
� Behavior assessments are more than just a 

questionnaire
� Decreasing challenging behavior is only one part 

of a plan
� Teaching is the most important part of this 

process
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A little about me

� Delia Sequeira, M.S. BCBA
¡ Undergraduate work in ABA, Graduate work in ABA & 

OBM
� Board Certified Assistant Behavior Analyst since 2004.
� Board Certified Behavior Analyst since 2007.
� Have worked most of my ABA career with adults.
� Have been working in NJ for 12 years first as a consultant 

to the developmental centers, and now the last 7 years as a 
trainer for DDD.
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About my work

� Offer workshops free of charge for provider agencies through DDD. (Different 
than this Rutgers collaboration with DDD)

� Three of the workshops are geared towards direct support staff 
¡ Focus on basic principles of behavior and how to develop better interactions.

� The remaining 5 DDD workshops are part of a series geared towards staff in 
management positions and above. 
¡ Focus on preliminary information about topics that affect understanding behavior, 

functional assessments, and behavior support plans. 

� These workshops range from 2 to 3.5 hours. 

� Additional workshops provided by our SLPs are also available. 
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What is Applied Behavior Analysis?

� Applied Behavior Analysis is the application of the science 
of human behavior.

� The aim is to improve socially important behavior by using 
interventions that are based upon principles of learning 
theory. 

� These interventions have been evaluated repeatedly in 
experiments using reliable and objective measurement. 

� The science can be applied in many different areas, such as 
developmental disabilities, medicine, fitness, workplace, 
traumatic brain injury, etc. 

5

What can ABA accomplish?

� Regarding appropriate behaviors:

� To increase appropriate and socially important behaviors 
and to teach new skills. 
¡ Ex. Life skills, communication skills, or social skills.

� To maintain behaviors
¡ Ex. Self control and self monitoring procedures to maintain and 

generalize job-related social skills

� To generalize or to transfer behavior from one situation or 
response to another
¡ Ex. Completing chores in the home to performing as well in a job.
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What can ABA accomplish?

� Regarding inappropriate behavior:

� To restrict or narrow conditions under which interfering 
behaviors occur by modifying the learning environment. 
¡ Rearranging conditions that can cause challenging behavior to occur, 

so they no longer occur, this helps to facilitate teaching. 

� To reduce interfering behaviors by teaching replacement 
behaviors and functional communication.
¡ Ex. self injury, aggression, and/or property destruction.
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Why ABA? Why Teach?

� To reach the highest level of independence possible through 
teaching.

� To improve quality of life and increase noticeable signs of 
happiness.

� To integrate into the community with as little 
stigmatization as possible.

� For each person to reach their full potential. 
� Providing best services, while also respecting the person’s 

wishes.
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What should be included in FBAs and BSPs

1. Well defined Target Behavior 
2. Indirect Assessment of Behavior
3. Descriptive Assessment of Behavior
4. Baseline Data
5. Interpretation of Information and Hypothesis of 

Function of Behavior
6. Hypothesis test
7. Interventions that are based on the function of 

problem behavior (Behavior Support Plan)
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Part 1: Well Defined Target Behavior

� Target Behavior Definitions:  
¡ The definition should be clear enough so that a person who did not 

write the definition would be able to measure the target behavior 
reliably.

� Behavior must be defined so that it is observable and 
measurable
¡ Use units of measure if necessary. 

� Ex. Simply labeling a target behavior as aggression is not 
specific enough. 
¡ Need to specify what type of aggression. Who is it aimed towards? What 

does the behavior look like?
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Examples of Good Definitions

� Non-Example of Label: Lucy is aggressive 

� Definition of Behavior: Lucy hits other people with 
her right open palm, usually aiming at upper arms 
or back, hard enough and loud enough to be heard 
30ft. Resulting in raised skin and bruising. 

� What is a better label?
¡ Lucy slaps others.
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Examples of Good Definitions

� Non-Example of Label : Self Injurious Behavior

� Definition of Behavior: Mark bangs his elbows on the table 
while sitting down. There are usually about 6in between his 
body and the table. He lifts both arms so that his elbows 
reach the level of his ears. He then brings both elbows 
down hard enough to hear the sound 25ft away. Leaves red 
marks or bleeding on both elbows.

� The better label is “Banging elbows on table”
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Prioritizing Behaviors of Interest

1. Danger to the person, others, or property?
2. Are there opportunities to use new learned behavior?
3. How long-standing is the problem?
4. Will teaching new appropriate behavior provide more 

reinforcement for the person?
5. Is it relevance to future skill development or independence?
6. Will changing the behavior reduce negative attention (stigma)?
7. Will new behavior produce reinforcement for significant others?
8. What is the likelihood of success? 
9. How much will it cost?
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Part 2: Indirect Assessment

� Indirect assessments do not involve direct 
observation of behavior. 

� Used to gather information
� Interviews should be conducted with staff or 

caregivers who interact with the person most often. 
� The process involves recollection and verbal report 

from people who interact with the person daily. 
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Indirect Assessments Include:

� Structured Interviews
¡ Functional Analysis Screening Tool (FAST)
¡ Motivation Assessment Scale (MAS)
¡ Questions about Behavioral Function (QABF)
¡ Functional Assessment Interview (FAI)

� Behavior Checklists
¡ Checklists: descriptions of specific behaviors and the conditions 

under which each behavior should occur.
¡ Several published checklists.
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Indirect Assessments Include:

� Records Reviews
¡ Active Treatment Notes
¡ Admission Reports
¡ Annual Summaries
¡ Historical Data (including baseline & trends)
¡ Medical Consults
¡ Past and/or Current ISPs
¡ Past Behavior Support Plans
¡ Past Behavioral Assessments
¡ Past Year Data
¡ Psychological Assessments
¡ Speech and Language Reports

18
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Indirect Assessments Include:

� Ecological Assessment
¡ Involves gathering information related to the 

environment to identify interrelationships between 
behavior and environment.
÷Physiological factors could be included (illness, 

physical states, medication dosages, etc.).
÷Remember the focus on identifying the most pressing 

behavior issue.
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Indirect Assessments Should Identify: 

� Times when behavior is most and least likely to occur

� Activities during which behavior is most and least likely to 
occur

� People with whom behavior is most and least likely to occur

� Settings in which the behavior occurs
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Part 3: Descriptive Assessment

� Descriptive assessments are direct observations of the 
person that occur in the natural environments. 

� They help to confirm or rule out the information that was 
obtained from the indirect assessment. 

� Direct observations should ideally be conducted after the 
indirect assessments are completed.
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Types of Descriptive Assessments

� A-B-C Data Collection Forms:
¡ Identify possible antecedents for behavior
¡ Identify possible maintaining consequences

÷Continuous ABC recording
¢ Structured ABC forms

÷Narrative ABC recording
¢ General A-B-C recording forms

� Scatterplots
¡ Identify temporal patterns of behavior 
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“wash your 
hands Tanya”

Throws soap  
at staff

“leave the dining 
room right now”

9:00am
Dining Room

Ms. Smith
Breakfast

Aggression
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Mrs. Smith asked Tanya to go wash hands Throws 
Soap

Tanya is asked to leave 
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Sample Scatterplot

Cooper, Heron, and Heward
Applied Behavior Analysis,

Second Edition

C o p y righ t ©  
2 0 0 7  b y  
P ea rso n  

E d u c a tio n , In c .
A ll r igh ts  
reserv ed  

SCATTERPLOT 
 

Individual: ______________________________________ Behavior: _____________________________________________ 
 
 
SCORING:  Zero in box         = No occurrences  Slash in box         = < 5 occurrences                Filled in box        = > 5 
occurrences 
-----------------------------------------------------------------------------------------------------------------------------------------------------------------

-DAY/DATE 
TIME      Activity/Location Comments 

8:00-8:30        
8:30-9:00        
9:00-9:30        
9:30-10:00        
10:00-10:30        
10:30-11:00        
11:00-11:30        
11:30-12:00        
___________________________________________________________________________________________________________ 

 
SCATTERPLOT 

 
Individual: ______________________________________ Behavior: _____________________________________________ 
 
 
SCORING:  Zero in box          = No occurrences  Slash in box         = < 5 occurrences                Filled in box        = > 5 
occurrences 
 
Format/Content Area      Comments 
Large group Instruction       
Small group instruction       
1:1 instruction       
Independent activity       
Activity transition       
Setting transition       

 /
  

0 

 /
  

0 
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Part 4: Baseline Data

� Collecting baseline data prior to putting a behavior support 
plan in place is imperative to evaluate the level of severity, 
and occurrence rates of the target behavior. 

� The data collected will also provide comparison 
information for data collected while the behavior support 
plan is in place. This will determine the effectiveness of the 
interventions that are put in place. 

� Baseline data, and intervention data will also provide 
criteria for evaluation of plan and eventual fading of plan. 

� Types of data: Frequency, Rate, Duration, Percent 
Occurrence, etc. 
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Part 5: Interpreting Information and Formulating Hypotheses

� Motivation
� Antecedents
� Behavior
� Consequences

� Looking at information to formulate hypothesis for 
function of behavior

� Access to Tangibles, Access to Attention, Escape,or
Automatic.
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Interpreting Information and Formulating Hypotheses

� Write hypothesis statements in ABC format

When Tanya 
is prompted to 
wash her 
hands in 
preparation 
for meal,

she screams 
and throws 
the soap at 
staff, which is 
followed by…

termination of 
hand washing 
and meal by 
being asked to 
leave area.

Antecedent Behavior Consequence

Hypothesized function = escape from hand washing or meal
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Part 6: Formulate Hypothesis for Function of Behavior

� A behavior professional (behavior analyst, behaviorist, 
behavior specialist, or psychologist) can test hypothesis 
by manipulating the environment and the variables
¡ Used to confirm hypothesis by:

÷ Providing reinforcement for an alternative behavior
÷ Tests whether problem behavior no longer produces 

reinforcement
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Part 7: Intervention based on the function of problem 
behavior (Behavior Support Plan)

� Description of Target Behavior
� Summary of FBA
� Functionally Equivalent Skill
� Proactive Strategies
� Reactive Strategies
� Data Collection 
� Procedural Reliability
� Evaluation Criteria
� Benefits and Risks of Behavioral Intervention
� Special Considerations

30
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What should be in a successful BSP

� The function of the behavior should guide intervention 
choice
¡ If the intervention does not address the function of behavior it may 

be ineffective, or make the behavior worse
¡ When designing an intervention an appropriate alternative behavior 

should be identified/taught that serves the same function as the 
undesired behavior

� Incorporating the definition of the target behavior is 
crucial to understanding the behavior support plan and 
why it was created. 

� A brief summary of the FBA to support this intervention.
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Interventions

� Proactive strategies are created so that changes are 
made to the events that typically happen before the 
target behavior occurs in order to prevent it from 
happening. 

� Teaching alternative behaviors.
� Reactive strategies are created so that changes are 

made to the events that typically happen after the 
behavior occurs in order to change the 
consequences that follow a target behavior. 
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Proactive: Alter the Antecedent

Antecedent Behavior Consequence
When Joe is 
left with too 
much work to 
complete…

Escape in the 
form of 
termination of 
task

He hits others, 
which is 
followed by…

Joe is provided with a 
work coach during 
work periods that can 
help and teach him 
how to complete the 
tasks when he needs it.

These are irrelevant because problem 
behavior is avoided.

33



11/5/20

12

Proactive: Teach Alternative Behavior

Antecedent Behavior Consequence

When Joe is 
left with too 
much work to 
complete…

Escape in the 
form of a 
termination of 
task

He hits others, 
which is 
followed by…

Joe is taught/ 
prompted to ask for 
help, which is 
followed by…

Assistance in the 
form of help with 
task and faster 
completion of work.
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Reactive: Alter the Consequence

Antecedent Behavior Consequence

When Joe is 
left with too 
much work to 
complete…

Escape in the 
form of a 
termination of 
task

He hits others, 
which is 
followed by…

De-escalate the situation. 
Redirecting Joe to 
complete task and 
reinforce completion of 
work or request for a 
break  with a break.
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Data Collection

� Data should be collected for both:
¡ Target Behavior
¡ Functional Equivalent Skills (Replacement Behavior)

� All staff working with the person should document data of 
the target behavior and functional equivalent skill on the 
person’s data sheet.  Documentation should take place 
immediately after the both target behavior occurs, or 
appropriate replacement behavior occurs.
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BSP: Data Reliability

� Inter-Observer Agreement (IOA) should be collected in 
order to ensure the accuracy of the data being collected by 
direct care staff.  

� This process will involve behavior professional 
independently observing residents and comparing the data 
they have collected to the same data collected by staff or 
caregivers and should be completed at least once per week.
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BSP: Procedural Reliability

� Behavior professionals will conduct observations to 
ensure that staff or caregivers are accurately 
following through with the strategies prescribed by 
the behavior support plan. 
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BSP: Evaluation Criteria

� Behavior Support Specialist will analyze the data, record 
progress, and plot data on a graph on a monthly basis as 
per procedure.  This analysis of this data will examine the 
level, trend, and variability of the data presented.  Based 
on this analysis modifications to the plan will be made 
accordingly.

� This will also allow for determining the fading criteria for 
the behavior support plan. 
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BSP: Benefits and Risks of Behavior 
Intervention

� Benefits and Risks of Behavior Intervention should be 
documented in the Behavior Support Plan. 

� This is particularly important if the Behavior Support 
Plan has additional restrictive procedures, making it a 
Level II or Level III plan as per Circular #34 from the 
Division of Developmental Disabilities. 
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Webinar Series

� Part One: I need help! When to access behavior 
support plans.

� Interference of daily living and other opportunities
� Addressing sudden changes in behavior
� Family/caregiver responses to changes in behavior
� Importance of seeking assistance 

� Part Two: Promising Practices: The basics of ABA (Applied 
Behavior Analysis)

� Defining Behavior Analysis as the detailed science of learning
� Describing the why’s and how’s of behavior
� Behavior is predictable
� Importance of teaching
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Webinar Series

� Part Three: Can We All Just Get Along? Arranging Your 
Environment to Create Positive Interactions

� How to avoid harmful interactions
� Promoting positive interactions and successful teaching opportunities
� The benefits of staying close to each other
� Finding the purpose in helping others

� Part Five: So Much Data! Why Does it Matter?
� How to prioritize behaviors for change
� The Difference Between Subjectivity vs. Objectivity in behavior supports
� How data provides accountability and allows for evaluation of behavior support programs
� How to Analyze Data, and Read Graphs
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THANK YOU!

Any Further Questions?

Please e-mail me @
Delia.Sequeira@dhs.nj.gov
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